Drama in Education:
Learning Development through Drama

Part of a professional training requirement was fulfilleddxygma in Educationan
introductory 30-hour course coached by Jeffrey Tan in 2003 at TdienSmgapore. This
interesting course offered the opportunity to create draniegicse to play and experience
the roles of many characters within a short time spancin legson. Before work on scenes
members participated in warm-ups in the form of vocal-&imasthetic expressions. Human
architectures of various scenes, both static and aninmate/eabal exchanges were
improvised in split seconds, complemented with (in)appropréati@lfexpressions. Scripts
were created in some of the sessions, and imagination wenfinoosay scenes. (|
remembered how | kissed the hand of a ‘collaborator’ to annoyomyger spouse’ in a
particular drama exercise omtside the cinema This report describes the fruition of a
Malay drama education experience in a Mother Tongue Carf3plane 2004.

The opportunity for drama education appeared in 2003 when the id&atioér Tongue
Camp for the June vacation in 2004 was proposed. A 2.5-hour siotiofiment for the
Malay camp participants was made available. A Dramtducation session was the natural
outcome. Drama was preferred to mind mapping because sfiohéaneity that was
paramount in learning about thinking (Sew 2006a, 2006b, 2006c).

Theatre and drama are conducive to creating conversation22(®4). The creative
synergy in improvisation is similar to various daily struetuin life, which offer no
opportunity for rehearsal. The first half of the sessionmwade up of the following:

1. 7 minutes of aerobics, further broken into a 3 minute fastgaork-out and 4

minutes of stretching exercises.
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The participants were apprehensive in the first exelziseeemed to enjoy the second
slower regime as they tilted their necks and bent armghwhinecessary to facilitate their
psychomotor functions.

2. 10 minutes of vocal expression in a circle

The participants expressed themselves with the word “beggmpanied by a
movement or animation. The practice was immediately foliblayeanother round of vocal

expression of each participant’s name, coupled with gestures.

[Hey!] Calling in unison

3. 10 minutes of identifying friends’ drama

Following from the vocal expressions, the participants idedtdiériend by imitating her
gestures and calling her name. The accurate attempt prothptedget to react in a similar
manner for a new dramatic identification. This one seamééd enjoyable for most
participants.

After the break, the 12 participants were divided intocigs.

4. 25 minutes of Picture Postcard

Each group was asked to portray a scene #american ldo] Titanic, or Smallville The
preparation time was 2 minutes for each dramatisation. dfacip was asked to comment
on the scene performed by the other group. This segment derostdaughter and learning
noises. Appreciation of each group’s effort was accordddagpiplause.

5. 20 minutes of Dramatising a Poem
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The participants were given a copy of the poem by Usmamgwl1986) entitled
Hadiah AnakkyMy Son’s Gift). | recited the poem as they followel@rsily. The
content of the poem was explained and its significance was elatbovith current
examples. Each group was instructed to act out a favstaitea. After the process
from each group the audience applauded to show appreciation follyneasual
comment on the emotions of the actors, the amount of gestdréhe choice of strategies

pertaining to positioning, character distribution, and eye cantact

Welcome to my son’s birthday

6. 15 minutes of blending and remaking of thadiah Anakku

The scenes of each group were rearranged and acted accortthiegtder of the stanzas
in the poem. One overlapping scene was removed and a nesviesad on a neglected
stanza was introduced. Using the existing scenes, thecitwstfused the act together,
attempting to plot a coherent play. The last scene incatguball actors by deploying the
remaining actors as small innocent children that forrheddreground for the narrator to end

the poem in her narration (Sew 2005).

A hope for world peace
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At the end of the session, the participants were giveargap pencil to reflect upon
their experience. They seemed tired and disinteresten ivb@me to the paper and pencil
exercise. The comments comprised general remarks stitlhgsan “enjoyable activity,”
although one disliked the background music. One suggested usitig afrannel for the
aerobic workout, but she wanted the English popular song statiorh) whidd defeat the
purpose of a Mother Camp. Nonetheless, drama in education playsdplimentary role as

enrichment and co-curricular activity in my workshop.

References

Sew, Jyh Wee. 2006a. Unhurried Drama Education, Teachers KétWeookshop, 22 Feb.
http://nsintel.moe.edu.sg/project/wt/calendar.nsf/0/e8deb9b4ee3853154 XHHDE@
1?0penDocument

Sew, Jyh Wee. 2006b Review of Learning to Teach Drama, 1&#i@leach 3. Found at:
http://singteach.nie.edu.sg/index.php/Singteach/share/book_revievesarniby to teac
h_drama

Sew, Jyh Wee. 2006c. Share: Review of Reading Drama. SiclgBeaFound at:
http://singteach.nie.edu.sg/content/view/145/162/

Sew, Jyh Wee. 2005. Drama in education as an enrichingdeehinithe teaching and
learning of Malay, presented at Redesigning Pedagogy Interab@onference on
Education on 1 June 2005, NTU. Found at:
http://conference.nie.edu.sg/paper/Converted%20Pdf/ab00161.pdf.

Sew, Jyh Wee. 2004. Review of Creating Conversation. JoafrRaagmatics 36:12, 2203-
2207

Usman Awang. 1986. Salam Benua: Greetings to the ContiKeata Lumpur: Dewan
Bahasa dan Pustaka.

Jyh Wee Sew,
MRL, CHIJ ST Theresa’s Convent, Singapore.

California Linguistic Notes Volume XXXII No. 2 Spring, 2007



